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I.	 	 Introduction

W ith the highest HIV prevalence in the world at 26%,1 
Swaziland is home to an alarming number of high-

ly vulnerable children who are in urgent need of compre-
hensive support to mitigate the impact of HIV and AIDS 
on their lives and to ensure that their basic needs are met. 
The Swazi government estimates that 130,000 children—or 
31.3% of all children in the country—are orphans or highly 
vulnerable.2 In preparation for program implementation to 
support this cohort of children, the Bantwana Initiative 
of World Education conducted broad community-based 
research3 in Swaziland in 2007 to better understand the 
current situation of orphans and other vulnerable children 
(OVC) and to explore the efficacy of using schools as entry 
points for comprehensive service delivery, with particular 
attention to gaps in services for adolescent children. 

The results of this research confirmed that: 1) the serious 
impact of HIV on Swazi families had deeply eroded tra-
ditional community “safety nets” thus placing extremely 
high stress on families, communities, and schools, particu-
larly in high poverty and drought-stricken areas like the 
Lubombo region; 2) schools were well placed as compre-
hensive service delivery points for reaching high numbers 
of OVC given the lack of NGO and CBO infrastructure 
and recent positive changes in education policy that en-
abled OVC to go to school; 3) there were significant gaps 
in comprehensive services targeting adolescent OVC, who 
make up a high percentage of OVC in Swaziland, as most 
programs target children as a homogenous group and 
overlook the specific needs of OVC;  and, 4) with proper 
training, School Committees were well placed to manage 
and oversee comprehensive school-based OVC initiatives.4 
The research also pointed to gender-related disparities that 
place girls at disproportionately high risk for abuse and ne-
glect, as well as a range of other child protection issues, 

1	 UNAIDS 2012

2	 National Plan of Action (NPA) for Children 2011-2015.

3	 Key informant interviews and focus group discussions were conducted 
with school principals, teachers, school committee members, and district 
representatives of health, education, agriculture, and social welfare to 
explore their interest and support for an OVC initiative in schools.

4	 Needed skills included: budgeting and financial management, governance, 
counseling and guidance of OVC, school development planning, fund-
raising for school projects.

including school dropout due to high school fees and re-
lated levies, hunger at home, and teen pregnancy. Research 
suggested that girls were twice as likely to dropout out of 
school as boys;5 child-headed households were seen as par-
ticularly disadvantaged. 

Drawing upon findings from the research and in consul-
tation with key ministries, schools, and communities, 
Bantwana launched the Bantwana Schools Integrated 
Program (BSIP) program in 2008 in 10 schools in the Lu-
bombo region6 supporting 4,220 children. Working in close 
partnership with the Ministry of Education and Training 
(MoET) and the Ministry of Health (MoH), Bantwana 
sensitized School Committee members, teachers and prin-
cipals to issues and challenges of effective community en-
gagement, as well as to the set-up of simple, community 
referral systems for children with urgent or more severe 
health or psychosocial support (PSS) needs. To eliminate 
stigma associated with OVC status, services would be avail-
able to all children in schools. BSIP would be linked to 
the most vulnerable households and the broader commu-
nity through Bantwana-trained Community Health Out-
reach Volunteers (CHOVs). To galvanize support for BSIP 
and broader advocacy for comprehensive OVC services, 
Bantwana would routinely share information and solicit in-
put from the MoET, MoH and community and traditional 
leaders during community and other structured meetings.  

BSIP offers students access to services in the following in-
tegrated and complementary areas:7 primary healthcare and 
health education, nutrition, livelihoods programming, and 
psychosocial support (PSS) and  child protection. The overall 
goals of the program are to: 1) increase access to a com-
prehensive range of urgently needed services to significant 
numbers of orphans and highly vulnerable children, with 

5	 The researchers also reviewed pertinent policy documents to better 
understand the situation of OVC and reviewed the OVC database in 
Lubombo region (from the World Food Program) to assess the numbers 
of school age OVC in and out of school.

6	 Schools were selected by the MoET through the MoET’s Regional Office 
in Seteki based upon 1) high numbers of OVC in schools; 2) the existence 
of an established School Committee; 3) support from district government, 
principals, teachers, traditional leaders, communities and parents/carers.

7	  Selected services were based upon priorities identified by communities, 
schools and key government ministries.
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a particular focus on adolescents, and, 2) strengthen the 
broader capacity of schools and local communities to bet-
ter support highly vulnerable children and youth over time. 

An evaluation commissioned by Open Society Institute of 
South Africa (OSISA) in 2010 demonstrated that BSIP had 
achieved a lot in a short time. In particular, the evaluation 
acknowledged the benefits of the methodology which built 
the capacity of existing structures and encouraged owner-
ship of the programme to rest within the local school, in-
volving parents through the School Committees. It found 
that BSIP had ‘been a catalyst in strengthening the capacity 
of ten schools and communities to respond to the needs of 
highly vulnerable children in more coordinated and coop-
erative ways.’

In 2011, based upon the success of the BSIP pilot, Bantwa-
na received additional funding to scale up the program to 
a total of 34 Lubombo schools, thus covering all secondary 
schools in the region. 

This case study was commissioned by Bantwana in 2012 
with the primary purpose of gathering views and recom-
mendations from adolescents themselves to help inform 
the BSIP scale up in a way that could most effectively meet 
adolescents’ needs. By utilizing feedback from adolescents 
as well as other relevant BSIP stakeholders, the case study 
also aimed to better understand the value of the integrated 
model on improved adolescent wellbeing.  

The report is divided into three sections; section one de-
scribes the BSIP program model; section two describes the 
analysis and feedback of students and other key stakehold-
ers on the value of BSIP; and, section three summarizes 
recommendations for improvements generated by the stu-
dents, other adult stakeholders, and the Bantwana team.

BSIP school principal’s views on issues facing 
adolescent OVC:

“Around 80% of pupils are OVC with evermore children 
acting at head of households. These children survive on 
school lunch; they are always hungry… abuse and dif-
ficult situations at home with guardians are a growing 
problem for many students. Poverty and fractured so-
cial relations have fueled abuse faced by girls and lack 
of respect between boys and girls must be addressed.”

II.		 The BSIP Program Methodology

The cornerstone of Bantwana’s BSIP approach is to 
use schools as a point of service delivery, while also 

equipping schools—i.e. School Committees, teachers, and 
school principals—with the skills and tools to mobilize 
community action and advocacy for OVC and to extend 
the safety net of care and support from schools into the 
broader community. 

Following joint school selection,8 schools invite Bantwana 
to an introductory meeting with the School Committee 
and school principal, followed by open community fo-
rums to introduce the BSIP model and sensitize commu-
nity members and parents/caregivers to the range of OVC 
needs. Throughout the program, Bantwana also works 
with traditional leaders to lead and sponsor ongoing com-
munity dialogue and action planning around existing OVC 
policy, child rights, and gender-based violence prevention 
and conflict resolution.  

BSIP trains School Committee members in good gover-
nance, financial management, action planning and com-
munity mobilization and supports school principals to 
select Focal Point Teachers to serve as mentors for and 
coordinators of specific aspects of BSIP interventions, e.g. 
permaculture gardens; livelihoods activities; PSS support 
and HIV prevention clubs. BSIP also trains School Com-
mittees and teachers in basic psychosocial support skills 

8	 BSIP pilot schools were jointly selected by by Bantwana and the Regional 
MoET based upon high numbers of OVC; existence of a School Commit-
tee, and, expressed interest and commitment of schools and communities 
to support the program.
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so they can identify and respond to children’s emotional 
issues and/or refer them to follow-up counseling from 
the Bantwana PSS Specialist for particularly urgent cases. 
BSIP regularly liaises with Regional School Inspectorates 
and MoH’s School Health Outreach team to improve exist-
ing systems and ensure that BSIP is in line with current 
policy, and to enhance existing processes and monitoring 
to improve services. BSIP also works closely with tradi-
tional leaders and schools to identify the most vulnerable 
children and galvanize and train CHOVs who provide the 
link between schools and household-based health, first aid, 
and emotional support, as well as follow-up on referrals for 
health issues requiring more advanced attention. Through 
joint planning, consultation, training and follow-up sup-
port at every level, BSIP aims to engender ownership and 
motivation within the school, regional ministries, and at 
the community level as a strategy for continued advocacy 
and ongoing provision of essential OVC services beyond 
the life of the program. 

III.	 BSIP Study Methodology

This review was conducted by an external team of re-
searchers commissioned by Bantwana. Researchers 

began with a preliminary review of BSIP program docu-
mentation, including: the Baseline Assessment Report for 
the Swaziland Schools Integrated Program for OVC (2007); 
Quarterly and Annual Program Reports (2009, 2010) an 
external evaluation commissioned by BSIP donors Open 
Society Institute of Southern Africa (OSISA) and ELMA 
Philanthropies (2010)9, and interviews with the Bantwana 
BSIP implementation team. Researchers also conducted 
a desk review of relevant policy and research documents 
concerning the status of OVC in Swaziland and sub Sa-
haran Africa.10 School-based data collection took place 
between April and May 2012 in five BSIP study schools, 

9	 The BSIP was supported by a range of private donors including OSISA, 
Elma Philanthropies, and a range of private individual donors. The OSISA 
evaluators believed that BSIP had ‘been a catalyst in strengthening the 
capacity of ten schools and communities to respond to the needs of highly 
vulnerable children in more coordinated and cooperative ways largely 
based on the results of local institutional capacity building of schools and 
school committees.

10	 These documents included: UNICEF: From Evidence to Action (2010); 
the South African Development Community (SADC) OVC Framework 
(2011); Swaziland National Plan of Action (NPA) for Children (2011- 
2015) and Swaziland  HIV Strategic Framework (2009 -2014).

selected11 by the BSIP Director based upon length of time 
of involvement with BSIP, and similar (community, school 
environment, numbers of OVC, range of interventions) 
and distinct (peri urban and extremely rural) characteris-
tics to support meaningful comparison and contrast.

Key informant interviews and focus group discussions were 
conducted with adolescents in the five selected schools. In 
total, over 100 students participated in focus group discus-
sions, represented by an equal number of boys and girls 
between 15 – 24 years old. The vast majority of students 
described themselves as either double or single orphans, 
living in grandparent or child-headed households. Key 
informant interviews were also conducted with 30 stake-
holders from the surrounding communities that are criti-
cal to the implementation of the BSIP program and play 
an ongoing role as part of the community OVC ‘safety net,’ 
namely School Committee members, Focal Point Teachers 
and CHOVs. The researchers used a variety of participa-
tory techniques including matrix ranking of priorities by 
students which allowed them  to use their own definitions 
of how best to define and prioritize services;12 and focus 
group discussions and individual interviews with self-se-
lected students. Discussions with the Bantwana team and 
existing monitoring data provided a framework for the 
BSIP model and helped to corroborate data collected.  

Limitations to the methodology: First, while Bantwana 
collects significant quantities of data from each school, at 
the time of this research, the Bantwana team was in the 
process of upgrading the data storage and analysis system 
and thus available corroborating data was limited. Second, 
one of the schools selected for inclusion in this review was 
not operating BSIP at the time of data collection,13  and 
thus, was unable to provide data related to students’ pri-
orities around BSIP. However, researchers did share their 
feedback on why the BSIP should be revived. Finally, while 
baseline data was not available, researchers confirmed that 

11	 Selected schools included: Hlutse High School, Siphofaneni Highschool, 
Sitsatsaweni, Highschool Nkonjwa Highschool, and Othandweni Secondary 
School. All participating schools serve adolescents ranging in age between 
13-24 years old.

12	 The researcher suggested that a matrix ranking approach would allow 
students to self-select which BSIP interventions held most value and to 
define the value of the interventions based upon their own experience 
without being biased to the intended purpose.

13	 BSIP was put on hold in this school due to health problems of the principal.
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in selected schools, no services were available for OVC pri-
or to the BSIP intervention.

IV.		 Core BSIP Program Areas

The BSIP program consists of the following core integrated 
interventions:

A.	 Permaculture/nutrition gardens are established in 
BSIP-supported schools and in selected OVC homesteads 
(deemed to be the most vulnerable by school communi-
ties) to supplement school lunches, build students’ skills 
in permaculture gardening techniques, and improve the 
diversity of food available at students’ homes.  

In schools, a plot is first prepared and fenced jointly by stu-
dents, teachers and School Committee members.  Bantwa-
na then trains School Committee members and the Focal 
Point Teacher in permaculture techniques, particularly rel-
evant in resource poor areas with limited access to water.  
The School Committee and Focal Point Teacher then work 
with selected students to farm the plot, with Bantwana pro-
viding initial inputs such as seeds and tools.  

Working directly with OVC selected by School Commit-
tee and community volunteers as most vulnerable, some 
of whom are heads of or are living in child-headed house-
holds, Bantwana helps them to set up permaculture gar-
dens at their homesteads to improve food security and pro-
vide income in cases where produce can be sold. Bantwana 
provides follow-up support to these households to ensure 
gardens are adequately cared for and, at the same time, to 
monitor the general wellbeing of children in the house-
hold. In cases of children and/or households with ongoing 
issues, Bantwana alerts CHOVs so that efforts are coordi-
nated and children receive adequate support. The perma-
culture method lends itself well to being replicated in the 
community as it does not rely on expensive external inputs.

B.	 Income Generation Activities (IGAs): IGAs aim to 
generate income through development of small business 
enterprises in BSIP-supported schools, the profits of which 
are used to cover school-related costs for the neediest OVC 
and for basic schools supplies that are not covered by over-

stretched and underfunded MoET budgets. OVC benefit-
ting from generated revenue are selected by teachers based 
on teachers’ perceptions of greatest need, and in some cas-
es informed by input from community volunteers.

Bantwana trains Focal Point Teacher and School Commit-
tees in business skills, after which they determine which 
IGAs are most likely to succeed based on local market re-
search. The range of IGAs include:  brick making; poultry-
raising; goat-rearing; school tuck shops; manufacturing of 
soap, floor polish, or sanitary pads; and waste recycling 
(handicrafts). In some schools, income generated from pro-
duce grown from permaculture gardens and from products 
sold through tuck shops also generated profits that were 
then fed into the pool of funds covering OVC school costs. 
Bantwana provides technical support and start-up capital 
for the IGAs and mentors schools twice per term.14 Thirty 
percent (30%) of profits are used to cover operational costs 
and 70% are used to cover OVC and school costs.  

C.	 Child Protection and Psychosocial Support (PSS):  
In addition to training school leaders to identify children in 
need of one-on-one or follow-up support and counseling, 
BSIP delivers child protection and PSS through a range of 
after-school clubs, which differ from school to school. The 
menu of services schools can choose from include: health 
clubs, which serve largely as HIV Prevention Clubs, Pro-
tect Our Girls Clubs,15 and community volunteer-led pro-
grams, for instance Lisango-Liguma.16 More details on the 
latter two interventions are highlighted below.

In addition to the school-based clubs, Bantwana works to 
improve child protection mechanisms within the commu-
nity.  In partnership with the Gender Protection Unit of the 
Police, Bantwana raises the profile of child protection is-
sues during community dialogues and trains School Com-
mittees and focal teachers about their role as custodians of 
child safety in the community and how to recognize abuse. 

14	 Start-up capital ranges from R15,000 – R20,000 (USD $1,500 – USD $ 
2,200 equivalent) per school.

15	 In 2012, Protect Our Girls Clubs evolved into Protecting Our Youth Clubs 
to encourage the participation of boys and ensure that boys and girls 
were sensitized to their differentiated needs and issues so that they could 
become allies of one another around child protection issues.

16	 Across all five study schools, students consistently identified the Lisango-
Liguma program as a priority service. As other PSS programs were not 
identified by students as priorities, they are not discussed here. 
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Bantwana then link committees and teachers to local opin-
ion leaders chosen by the community who then formulate 
strategies to address the issues raised. 

Lisango-Liguma evolved as a direct response to concerns 
raised by community members about challenges facing 
adolescent OVC who, due to the loss of parents and break 
down of traditional family structures in the wake of the 
HIV epidemic, lack trusted adult mentors from whom they 
can learn about Swazi traditions and garner the support 
needed to grow into healthy, productive adults. Working 
closely with community members, Bantwana developed 
the Lisango-Liguma toolkit which couples traditional 
Swazi values with modern topics concerning gender rela-
tionships, good decision-making, sexuality and sexual and 
reproductive health, growth and development, manage-
ment of peer pressure, anger and time management. Using 
the field-tested toolkit as a guide, Bantwana trains com-
munity volunteers, usually respected elders or peer edu-
cators, who facilitate weekly sessions for all students dur-
ing school hours.17 In addition to the volunteer-facilitated 
sessions, Bantwana also equips one male and one female 
teacher with basic counseling skills so that they are able to 
respond to sensitive issues that may arise amongst the stu-
dent body as a result of Lisango-Liguma. Teachers can refer 
students to Bantwana-trained CHOVs who complement 
the Lisango-Liguma program by following up on cases of 
abuse (verbal, physical or sexual) raised by students at the 
community- or household-level. For more severe cases, 
CHOVs or teachers call on the Bantwana PSS counselor to 
offer additional support.

Protect Our Girls Clubs: Based on the International HIV/
AIDS Alliance’s ‘Our Future, Our Lives’ methodology, 
Bantwana’s Protect Our Girls clubs employ participatory 
methods to deliver sexual and reproductive health educa-
tion to adolescents. Complementing the Lisango-Liguma,  
program, these after-school clubs are facilitated by recent 
school leavers and help young people address a range of 
issues affecting girls, including abuse, HIV, and negative 
peer pressure for early sexual debut.

17	 By offering the program to all students, Bantwana eliminates risk of 
stigma to those identified as OVC

D.	 School Health Outreach Program (SHOP):  SHOP 
provides regular access to health education and primary 
healthcare to all students in BSIP schools, as well as re-
ferrals to health facilities for students with more involved 
or serious health issues. Working in close collaboration 
with the MoET and with the MoH school health outreach 
team, Bantwana covers the salary costs of a qualified BSIP 
nurse who is seconded to the MoH Regional Office and 
covers transportation costs for the full school health team 
to reach all schools under their mandate.18 School-based 
health education and primary health care services, includ-
ing health screening and referral, are delivered through 
quarterly field visits to BSIP schools. This is coupled with 
training of teachers in first aid and supply of first aid kits 
to all schools. Health education sessions conducted by the 
health team nurses are geared to sensitize students and pro-
vide them with information that may be discussed in more 
detail during private health screening sessions. These ses-
sions are conducted during each school visit before health 
screenings and cover a range of topics, including risks and 
prevention related to HIV, AIDS and other Sexually Trans-
mitted Infections (STIs); sexual and reproductive health 
(including teen pregnancy); gender and sexuality; sexual 
abuse; peer relationships and peer pressure; identifying 
low self-esteem and the associated decision-making risks; 
managing alcohol and drug use; and recognizing symp-
toms of basic diseases. Health screenings include one-to-
one check-ups in a mobile tent set up on the day of the 
school health outreach team visit; at the secondary school 
level, students are treated on a voluntary basis. Student 
screenings include: eyesight, hearing and oral hygiene; 
weight; deworming; dehydration; skin conditions; mental 
disorders; immunization; and STIs.  The BSIP nurse also 
makes referrals for students as needed, which may include 
STI/HIV treatment, HIV testing and counseling, counsel-
ing and PSS support, and nutrition.19

In addition to these components, at the time of this re-
view, Bantwana was also piloting a gender program in 
four schools, which was initiated in late 2011. This pro-
gram component has since been mainstreamed into all 

18	 Before Bantwana’s SHOP program, the MoET School Health Outreach 
Team was idle due to lack of government resources for transport (e.g., 
fuel, vehicles).

19	 Mubiromusoke, Nansu, School Health Outreach Program (SHOP) Case 
Study, 2012.
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BSIP schools.20 The program aims to reduce gender-based 
violence (GBV) and gender inequality through community 
dialogues that engage both men and women on these sen-
sitive topics. During these dialogues, chiefs are encouraged 
to take a more prominent role in addressing issues of GBV 
and conflict resolution between men and women. The dia-
logues are also used to identify and invite local women role 
models to speak at BSIP-supported schools to reinforce the 
value of education for girls and encourage girls to stay in 
school. Complementing the gender program at the school 
level, Bantwana works in collaboration with the MoET and 
the Exam Council to establish Science and Math Clubs to 
improve student performance in math and science, with a 
focus on engaging/involving female students to promote 
their involvement in these fields.  

V.	 	 BSIP in Practice: Collective Views  
		  of the Students 21 

In all five schools participating in this review, students 
reported that they were aware of and had been involved 
with and/or benefited from the program. The following 
describes the BSIP service priorities identified by the stu-
dents and their views of program interventions. Views of 
other key stakeholders have also been incorporated to sup-
plement information gathered from youth. 

A.	 Permaculture gardens were ranked as the top priority 
activity in every focus group discussion held with students 
in every school. Students ranked permaculture garden ac-
tivities highly in terms of the information and skills ac-
quired that had practical and critical application to their 
own lives, as well as to the versatility of permaculture ac-
tivities, whereby all students can participate. The students 
also valued the fact that this activity helped support the 
neediest children in their schools. Students were generally 
well informed of the importance of nutritional variety in 
the diet (vegetables grown included spinach, onions, green 
pepper, tomatoes and lettuce), and spoke positively of the 
role vegetables play in healthy growth and development.  

20	 Given that these interventions were only available in a small number of 
schools at the time of this review, they are not part of this study.

21	 This section contains excerpts from young participants of the focus group 
discussions. In all instances, the names of respondents have been changed 
to protect the identity of the adolescents. 

Specific benefits identified by the students included:

•	 Supplementing staple school food, such as rice and beans, 
thereby improving overall nutritional value

•	 Providing the neediest students with vegetables to take 
home to their families

•	 Generating income which can be applied to help cover 
school fees or uniforms for the neediest students

•	 Imparting new skills among students that can be used to de-
velop permaculture gardens at home

•	 Strengthening student’s sense of responsibility and owner-
ship over their own wellbeing

•	 Teaching students about new gardening techniques that are 
practical and not overly labor intensive 22  

Simanga’s Story

17-year-old Simanga lives with his mother and five sib-
lings. His father died some time ago. He got involved 
with the BSIP permaculture garden program in 2011. 
Since then he has been able to take home spinach, beet-
root, lettuce and onions for food for his family and sell 
the extra produce to generate revenue to cover some 
daily living costs. He believes the gardening has trans-
formed his life because everything is easier to cope with 
“if you know where your next meal comes from.” He has 
some food security for his family and the money he gets 
from selling vegetables can be used to buy stationery, his 
school uniform and to pay his bus fare to school.

22	 Students suggested that there did appear to be a bias towards selecting 
boys to participate in this activity but this information was not corrobo-
rated by the researchers.
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Conditions at schools varied and affected permaculture 
implementation. Extremely low water tables and poor to 
nonexistent access to water in the Sitsaweni High School 
community precluded extension of gardens to homesteads.  
At Nkonjwa High School, an irrigation program is expected 
to bring in piped water in the near future; however, due to 
lack of water at the school – even for drinking – the garden 
in not operational. Hlutse High School has incorporated 
the permaculture garden into a far larger plot supported by 
the Ministry of Agriculture (MoA), which has significantly 
bolstered the output - supplying nearly 50% of the food for 
the school during the winter months. However, students 
suggest that the main benefit of the permaculture garden 
is the skills they learn that they can then practice at home. 

Students in all schools believed permaculture/nutrition 
gardens have more potential for positive impact than any 
other aspect of BSIP.  Students would like to see the school 
plot size expanded and to get more involved in all aspects 
of permaculture gardening, which would include devel-
oping technical and business skills as they see the selling 
of produce as a means of generating income for their fu-
ture. Complementary interviews with adult stakehold-
ers (School Committee members, Principals, and Focal 
Point Teachers) reinforced the importance and value of the 
school-based permaculture gardens in providing supple-
mentary food for school lunches. School Committee mem-
bers suggested that Bantwana establish Model Student/
School Committee Farmers in the community that could 
demonstrate permaculture gardening to homesteads as a 
way to expand use of this water-saving model particularly 
in areas prone to drought. 

B.	 Income Generating Activities (IGAs) were ranked 
as the second most important priority for students in all 
schools, particularly girls. Students saw the value of both 
the permaculture gardens and the specific IGAs with re-
gards to income raised and business skills learned. Tuck 
shops had a mixed reception by student and other stake-
holders; students thought they had improved safety for 
children by offering sundry items in schools, which elimi-
nated risks to children buying from tuck shops located on 
busy roads outside of schools; but teachers felt they raised 
little income and created problems with informal petty 
traders, many of whom were parents/caregivers of stu-

dents. Students in Othandweni Secondary School thought 
that the floor polish program had potential given its brisk 
sales, while in most other schools, floor polish had no lo-
cal market. The most popular and successful IGAs were 
the poultry projects, as they supplemented the school diet, 
raised income for the school, provided the local market 
with fresh chicken, included business skill development 
for students and produced natural fertilizer for the perma-
culture gardens.  The poultry project in Hlutse High School 
has been particularly successful, which students suggested 
was in large part due to the commitment of the Focal Point 
Teacher.

Hlutse High School: IGA in Action

Mr. Makhanya, Focal Point Teacher for IGAs at Hlutse 
High School is the driving force behind the success of 
the school’s poultry project. Bantwana provided initial 
seed funding to the School Committee to set up a poul-
try house and buy the first batch of broilers (topped up 
by funds from the school). Mr. Makhanya and a se-
lected group of girls manage the project. Together, they 
feed and care for the chickens on a daily basis and re-
cord their activities in their logbook to monitor prog-
ress. The girls then prepare the chickens for sale and 
maintain records on sales, income and expenditure.  
Since 2011, the school has produced nine batches of 
approximately 190 chickens in each batch. The school 
buys back chickens (E50 per chicken) to supplement the 
school diet every two weeks. There is a ready market 
for chicken locally and profits have been used to buy 
books, uniforms and shoes for the neediest children. Al-
ready 30 students have been provided with tee shirts 
without which they cannot attend school. The chicken 
manure is converted into liquid fertilizer and used for 
the school permaculture garden.

Students and teachers believed the entrepreneurial and 
business skills acquired were at least as important as the 
IGAs themselves.  In reality, the income raised in most IGA 
activities in most schools (except poultry projects) have 
been minimal to date, but most were still relatively new 
and still in the process of becoming properly established.  
Interviewed students, as well as teachers, across schools 
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suggested that the skills learned were potentially of greater 
importance (record keeping, financial management, how 
to open a bank account) given the depressed state of the 
Swazi economy and limited job opportunities available in 
the Lubombo Region. The older students at Sitsatsaweni 
High School were very positive about IGAs, particularly 
soap making, because of the skills they developed, despite 
that little revenue had been raised from the sale of prod-
ucts. Othandweni Secondary School students were the least 
positive about the IGAs; this is possibly because it was still 
a very new activity at the time of the interviews and mainly 
owned by the principal and Focal Point Teachers, rather 
than by students themselves. However, the polish has sold 
out and was seen by the students as a potential income 
generator for the school in the future. School Committee 
members, principals and teachers (including Focal Point 
Teachers) in all four schools where IGAs were already 
yielding income or had the potential to do so, felt that they 
were of high value, particularly the poultry projects.

Tsepho’s Story 23 

18-year old Tsepho is a double orphan whose parents 
died when he was in primary school. He lives in a gen-
erous person’s homestead with his two brothers and 
sister but they have no income and they are separated 
from their immediate family who live far away. He 
works on the homestead in return for food and shelter 
but there is no one to pay his school fees. The poultry 
program at Hlutse High School has helped him as the 
school used part of the profit to buy him a school uni-
form that is essential to attend school. This has helped 
his academic performance as he no longer misses class 
which is particularly significant because he is in his 
final year of high school, which is a very crucial and 
challenging grade. He thinks that the IGAs should re-
ceive the highest priority, especially because the OVC 
government24 grant does not cover 100% of the school 
fees and he has not paid the remainder. Tsepho hopes 
that the BSIP will scale up the IGAs and that he can 
then receive financial help to pay off his outstanding 
fees before the end of the school year. 

23	  Names of interviewed students were changed to protect privacy.

24	 The OVC government grant is a modest grant available to eligible OVC 
but is not enough to cover basic needs or all school-related costs.

Students and teachers both believe there is a need to revisit 
the methodology for the IGAs. In general, students want 
to get more involved with running of the IGAs, particu-
larly with regards to learning business skills, but several 
students suggested that poor communication between stu-
dents and teachers and perceived distrust of students (par-
ticularly boys) by teachers creates an unfair bias. Students 
suggested that girls are more likely to be selected for partic-
ipation than boys because teachers perceive them as being 
more trustworthy.25 Meanwhile, interviewed Focal Point 
Teachers reported that they find it difficult to find time to 
give the IGAs the necessary attention they need during the 
school day, and know that weak market research has meant 
some of the selected IGAs are unlikely to become viable 
businesses.  

Nozipho’s Story

19-year-old Nozipho began living with her father 
and one of her stepmothers following the death of her 
mother a few years ago. She has eight half siblings and 
five full siblings, none of whom live with her.  Nozi-
pho has little time with her father or stepmother and 
has not dealt with her grief of losing her birth mother.  
She suffers from bouts of depression, and has problems 
with self-confidence and motivation. She has never dis-
cussed sexual or reproductive health and has had to 
struggle with her questions and concerns on her own. 
She thinks the Lisango-Liguma program has changed 
her life.  The teacher is helpful and informative and be-
ing with other girls in similar circumstances has giv-
en her the chance to talk about many issues and get 
critical support from her peers.  She says that Lisango-
Liguma has helped her cope with her grief and has left 
her feeling motivated about her life and her future. She 
feels that the Lisango-Liguma program has added val-
ue in her life and lightened her emotional predicament, 
which was affecting her schoolwork. She is confident 
that she can focus on her academics and succeed and 
if she cannot continue her studies, she will become a 
businesswoman.

25	 Under BSIP, there are two types of IGAs supported. School-based IGAs 
are those managed by a school committee with collaboration from teach-
ers. Profits are distributed as benefits (e.g., school uniforms) to vulner-
able children. The “4S” program supports individual students to receive 
business-related training to be able to run group businesses directly. 
Despite this distinction, it was difficult to get a sense of the two different 
models in practise. 
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C.	 Lisango-Liguma was the most widespread activity in 
each school, undertaken by all students, and was the third 
priority of all students. Students were positive about the 
Lisango-Liguma component, seeing the value of adult 
guidance in their lives to advise and encourage them to 
achieve their goals and provide them with information on 
physical growth and development. However, students were 
interested in having greater involvement in topic selection 
and strengthening the interactive nature of the program 
through, for instance, debate and discussion, and less like 
school lessons to encourage greater engagement. As re-
flected in the student ranking, Sitsatsaweni High School 
and Nkonjwa High School students placed the greatest 
emphasis on Lisango-Liguma. Othandweni High School 
students did not rank Lisango-Liguma as high as students 
from other schools; however, their individual comments 
were more positive, particularly from girls who found the 
sessions supportive, encouraging and helpful in deflecting 
negative peer pressure. On the whole, interviewed girls 
were more positive than boys, particularly girls living with 
older grandparents because they feel that their elders are 
out of touch with the challenges of the modern world and 
cannot adequately guide them on issues surrounding tran-
sition to adulthood, particularly on sensitive topics like 
sexuality, marriage and negative peer pressure. In general, 
older boys were less positive about Lisango-Liguma, sug-
gesting it could be repetitive, did not address their core is-
sues and did not provide space for discussion and debate. 

While CHOVs and other community members are the 
central group working with adolescents to deliver Li-
sango-Liguma, as previously described, teachers are also 
trained to manage issues that arise as a result of the pro-
gram in the school setting. Based on this review, teachers 
expressed interest in linking the Lisango-Liguma lessons 
with areas in the school curriculum, particularly the Life 
Skills classes, to ensure consistent messaging on these is-
sues. Some teachers felt they had insufficient training to 
undertake this role and that students did not like to talk to 
them about personal matters. Interviewed students in ev-
ery school were strongly concerned about confidentiality 

in their school, and said that they could not trust teachers. 
Whilst there was little content knowledge of Lisango-Ligu-
ma among School Committee members, principals, and 
teachers not directly involved in facilitating the sessions, 
these stakeholders all believed the program was making a 
positive difference to the students, with some specifically 
citing changes in student’s sexual activity, including a drop 
in unwanted pregnancies.  

D.	 Health visits and health education was ranked as the 
fourth priority, on average, by students, though ranked 
more highly in Sitsatsaweni High School and Nkonjwa High 
School, the two more remote rural schools visited. The 
most valued topics cited by students included sexual and 
reproductive health, which included how to recognize the 
signs of STIs. Students that had no other access to health-
care ranked the health check-ups as particularly impor-
tant. The work of CHOVs was not raised during discus-
sions with students as a priority, but that may be because 
students may have seen the work of the CHOVs as slightly 
outside the core BSIP package.

There was a universal request by students for health educa-
tion to be focused on sexual and reproductive health.  The 
principal in one school suggested that parents and caregiv-
ers may also feel it important that young people are better 
informed on sexual and reproductive health because of the 
high level of sexual activity among adolescents and sub-
sequent high rates of teenage pregnancies. Interestingly, 
teachers were more positive about the health visits than 
any other aspect of BSIP given what they perceived to be 
both short and long term benefits for students. They di-
rectly attributed positive changes in students’ personal hy-
giene to the health program and universally applauded the 
health care component for bringing quality healthcare and 
education to students, many for the first time. 
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VI.	 The BSIP Package: Recommendations 

The views of students clearly demonstrated the interrela-
tionship between their needs, particularly with regards to 
health, PSS, IGAs and food security. The recommendations 
listed below were drawn from students, School Commit-
tees, Focal Point Teachers and the Bantwana team follow-
ing a review of the information gathered during the study.

A.	 Refine BSIP methodology to broaden leadership  

1.	 Strategize how best to support key BSIP imple-
menters to best fulfill their responsibilities: BSIP relies 
heavily on the commitment of the School Committee 
and school principal to drive the program, as well as 
on the Focal Point Teacher and selected School Com-
mittee members to manage activities. Variations in 
commitment of these key program “champions” cor-
relate with program quality. For example, in Hlutse 
High School, the IGA Focal Point Teacher was clearly 
the driving force behind the success of both the nutri-
tion garden and the poultry project. Without his com-
mitment, it is unclear whether those program elements 
would have enjoyed such success. In Sitsatsaweni High 
School, the Lisango-Liguma facilitators were dynamic 
and older students were particularly reaping the ben-
efits of their approach. In contrast, School Commit-
tee members in Sitsatsaweni, while clearly committed 
to the program, reported that they struggle to fulfill 
their role adequately due to their needs to undertake 
work to augment their income. Given their important 
role in program success, it is critical that these imple-
menters receive assistance to fulfill responsibilities as-
sociated with the program. In all schools, teachers in 
particular felt overwhelmed by the demands of BSIP 
and some saw themselves as involuntary implement-
ers, rather than volunteers who were able to develop a 
sense of ownership over the program. In addition, the 
expanded responsibilities of Bantwana team members 
concerned with the program scale up meant that fol-
low-up support to the original BSIP pilot schools was 
less consistent at the end of the first two years of imple-
mentation as compared to earlier in the program. Go-
ing forward, Bantwana may want to consider how to 
expand the “team of champions” from different struc-

tures in schools and at community-level, to eliminate 
reliance on just one or two key leaders.  

2.	 Promote greater involvement by students in pro-
gramming and activities: The majority of students re-
quested greater involvement in the design and manage-
ment of activities. Examples such as Othandweni High 
School, where students reported that they were heavily 
involved in the permaculture gardens and appreciated 
the opportunity to learn real skills and take on respon-
sibilities related to managing the gardens, could be ex-
tended to other schools. Many of these students were 
over 18 and had been managing their own households 
for years; some were in their early 20s and already par-
ents themselves. Their desires were likely attributable to 
their age, level of independence and level of need. With 
regards to Lisango-Liguma, several older boys in partic-
ular wanted more interactive discussion of more ‘mod-
ern,’ age-appropriate issues regarding transition into 
adulthood, as opposed to the more didactic approach 
commonly used by facilitators. Bantwana may want 
to explore ways to more strongly link or integrate the 
Lisango-Liguma program to the Life Skills curriculum, 
support greater involvement of students, particularly 
older students, in both the design and management of 
life skills programming, which may alleviate responsi-
bilities of Focal Point Teachers and School Committees, 
promote greater ownership in programming and build 
important skills that older adolescents can use to sup-
port themselves and their families over time.

B.	 Explore how to improve trust between teachers  
and students

All interviewed students raised concerns about poor 
teacher/student relations. Physical punishment and can-
ing are still permitted in the Swaziland education system 
and many students reported use of physical punishment 
that went beyond a level that is legally permitted. Students 
also raised concerns about alleged student sexual abuse by 
teachers.  

Changing embedded culture and challenging traditional 
norms as they relate to safe school environments, is a com-
plex, yet important process. Through BSIP, Bantwana sen-
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sitizes community members and district authorities on all 
forms of child abuse and creation of safe school environ-
ments. Specific BSIP activities, such as the Protect Our Girls 
Clubs, address issues related to child protection. However, 
Bantwana may consider how it can utilize its position to 
further engage School Committees and principals around 
these issues to ensure that mechanisms are in place to pro-
mote safe environments and address reports of any kind of 
abuse in schools.

C.	 Strengthen the business and technical skills develop-
ment aspect of the livelihoods and permaculture/nutri-
tion programs

All students reported that the business and marketing skills 
learned through IGAs were highly valued and that the ag-
ricultural skills learned through the permaculture garden 
program for development of home gardens was as impor-
tant as the food produced. Bantwana may want to explore 
options for strengthening the skills training elements of 
both permaculture and livelihoods activities, particularly 
for older adolescents who are concerned with building 
practical livelihoods skills that will help them generate in-
come over time. 

D.	 Strengthen the adolescent sexual and reproductive 
health aspect of health programming

Commonly cited by students as one of the most valued as-
pects of the School Health Outreach Program, Bantwana 
may want to assess how to bolster the dissemination of ad-
olescent sexual and reproductive health information and 
services through health education sessions and referrals. 
Emphasis should be placed on utilization of sessions that 
utilize participatory approaches and where possible, draw 
upon materials available in Swaziland and approved for use 
in schools. 

E.	 Update the content and improve the methodology 
for delivering Lisango-Liguma to improve relevancy and 
engagement of adolescents

The Lisango-Liguma program is highly valued by students 
because of the unique opportunity it affords adolescents to 
make positive connections with their peers and talk about 

sensitive issues important to their successful transition to 
adulthood.  However, students also suggested that the con-
tent be ‘modernized’ and that delivery be more interactive 
to promote broader discussion and debate.  In August 2012, 
Bantwana began revisions to the Lisango-Liguma toolkit 
and is now working with facilitators to revise the delivery 
methodology. 

VII.	 Conclusion

The integrated package of core BSIP services – permacul-
ture gardens, IGAs, Lisango-Liguma, and the School Health 
Outreach Program–are all essential from the viewpoint of 
the students, School Committee members, principals, Focal 
Point Teachers and CHOVs, as they help meet the diverse 
needs of students and are seen to reinforce one another. 
Given the challenges facing highly vulnerable adolescents in 
the context of the HIV epidemic and worsening economic 
climate in Swaziland, it would be difficult for any adolescent 
to choose one program over another as students’ suggested 
that these integrated components were of significant value 
to them and easily accessible through schools. However, the 
study also illuminated areas that need strengthening and 
practical ideas for program improvement which are now 
being integrated into the thinking and implementation of 
the expanded program by the Bantwana team.


